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Linked Policies:   To be read in conjunction with the following school policies- 

 Admissions Policy 

 School accessibility plan 

 Equal Opportunities Policy 

 Behaviour Policy 

 Medical Conditions Policy 

 Attendance Policy 

 Intimate Care/ Continence Policy 

 Child Protection and Safeguarding Policy 

 SEND information report 
 

 

This policy has been written in line with the ‘SEND Code of Practice’ (DFES, 2015) which can be found 

at the Department of Education’s website 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25 

The named member of school staff responsible for this policy and its implementation is: 

NAME: Paula Silke-Cooper  ROLE: SENDCo 

NAME: Gary Page  ROLE: SEND Governor      

School’s Mission Statement                                                                                                               

In St Pancras, we are loving and kind, 
we pray and we play, 
we learn and explore 

through our Faith every day. 
 

 

https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
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At St. Pancras Catholic Primary School, we value our children as individuals and aim to provide them 

with a broad and balanced curriculum.  We believe that all children and young people are entitled to 

an education that enables them to make progress so that they: 

 Achieve their best 

 Become confident individuals living fulfilling lives, and 

 Make a successful transition into adult hood. 

 

Definitions of Special Educational Needs and Disabilities (SEND) 

If a child has a special educational need or disability it means that the child: 

 Has a learning difficulty or disability which calls for special educational provision to be made 

 Has a significant greater difficulty in learning that the majority of others of the same age 

 Has a disability that hinders them from making use of facilities of a kind generally provided 

for others of the same age in mainstream schools. 

 

Identifying Special Educational Needs and Disabilities 

There are four broad areas of need identified in the SEND Code of Practice (Jan 2015): 

1. Communication and Interaction 

A delay or disorder in generating, understanding language and/ or interacting including: 

Speech, Language and Communication Needs (SLCN)  

Autistic Spectrum Disorder (ASD) 

2. Cognition and Learning 

Difficulty with the skills needed for effective learning.  Learning difficulties covers a wide 

range of needs including: 

 Specific Learning Difficulty (SpLD) conditions such as dyslexia, dyscalculia, dyspraxia. 

Moderate Learning Difficulty (MLD) 

 Severe Learning Difficulty (SLD) 

 Profound and Multiple Learning Difficulties (PMLD) 

3. Social, Emotional and Mental Health Difficulties 

Difficulties with social or emotional development may be temporary or long-term.  A variety 

of behaviours displayed may reflect underlying mental health difficulties such as anxiety or 

depression, self-harming, substance misuse, eating disorders or physical symptoms that are 

medically unexplained.  This also includes medically identified needs including: 

 Attention Deficit Disorder (ADD) 

 Attention Deficit Hyperactive Disorder (ADHD) 

 Attachment Disorder 

4. Sensory and/ or Physical Needs 

A medical or physical disability which prevents or hinders access to educational facilities 

generally provided.  These difficulties can be age related and may fluctuate overtime 

including: 

 Vision Impairment (VI) 
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 Hearing Impairment (HI) 

 Multi-Sensory Impairment (MSI) 

Physical Disability (PD) 

Whilst these four areas broadly identify the primary need of a child, there are many factors which 

may impact on progress and attainment, but which are not SEND.  These include:                                  

*Attendance and punctuality    *Health and welfare             

*English as an additional language (EAL)  *Being a child in care (CIC)                 

*Being in receipt of Pupil Premium grant  *Being more able, gifted and talented 

Aims and Objectives 

We use our best endeavours to secure special educational provision for pupils for whom this is 

required, that is ‘additional to and different from’ that provided within the differentiated curriculum.  

This is achieved through: 

 All children being valued regardless of their abilities. 

 To work in partnership with children and their families at every stage of the SEND process. 

 To ensure that the learning capabilities of children are assessed and understood so that 

special educational needs and disabilities can be identified at an early stage. 

 An appropriate and differentiated curriculum to be in place and delivered through Quality 

First Teaching allowing the needs of all children to be met through reasonable 

adjustments.  To enable all children to have full access to all elements of the school 

curriculum. 

 To create an environment that meets the special educational needs of each child in order 

that they can achieve their learning potential and engage in activities alongside pupils who 

do not have SEND. 

 To make clear the expectations of all partners in the process. 

 To identify the roles and responsibilities of staff in providing for children’s special 

educational needs, ensuring a high level of staff expertise to meet pupil need, through well 

targeted continuing professional development. 

 To work in co-operation and productive partnership with outside agencies, to ensure there 

is a multi-professional approach to meeting the needs of all vulnerable learners. 

Success Criteria 

a) Children with SEND will be identified as early as possible 

b) Children with SEND will receive appropriate support and their progress monitored 

regularly 

c) Children with SEND will be provided with the support required to enable them to 

achieve 

d) The school’s SEND records will accurately and realistically reflect the needs and 

progress of the children and be valuable working documents 

e) Both children and parents/ carers to feel supported by the work of the school and 

their views valued 
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Implementation of the SEND Policy 

 The governing body accepts responsibility for the appropriate allocation of funds and to 

undertake to maintain and sustain provision according to need as outlined in the SEND Code 

of Practice 

 Governors recognise that the day to day management of Special Educational Needs and 

Disability provision is the responsibility of the Head of School.  Any unresolved issues 

regarding SEND will be dealt with working through the school’s Complaints Procedures 

 The Head of School and staff work together to implement this policy, with the SENDCo 

having a specific leadership responsibility 

Educational Inclusion 

In our school we aim to offer excellence and choice to all our children, whatever their ability or 

needs.  We have high expectations of all our children.  We aim to achieve this through the removal 

of barriers to learning and participation.  We want all our children to feel that they are a valued part 

of our school community.  Through appropriate curricular provision we respect the fact that 

children: 

 Have different educational, behavioural, physical needs and aspirations 

 Require different strategies for learning 

 Acquire, assimilate and communicate information at different rates 

 Need a range of different teaching approaches and experiences 

Teacher’s respond to children’s needs by: 

 Providing support for children who need help with communication and language 

 Planning to develop children’s understanding through the use of all available senses and 
experiences 

 Planning for children’s full participation in learning, and in physical and practical activities 

 Helping children to manage their behaviour and to take part in learning effectively and safely 

 Helping individuals to manage their emotions, particularly trauma or stress, and to take part 
in learning 

 
 
Roles and Responsibilities (Appendix-A) 
 
The Head of School and the Governing Body determine the school’s general policy and resources 
allocation.  The Teaching staff are responsible for meeting SEND in their own classes and liaise with 
the SENDCo, who co-ordinates SEND within the school.  The SENDCo in turn keeps the Governing 
Body aware of SEND development.  In this school the appointed SENDCo is Mrs Paula Silke-Cooper. 
 
The SENDCo’s responsibilities include: 

 Overseeing the day-to-day operation of the school’s SEND policy 

 Co-ordinating provision for children with SEND 

 Liaising with and advising fellow teachers 

 Overseeing the records of all children with SEND 

 Liaising with parents/ carers of children with SEND 

 Contributing to the in-service training of staff 
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 Liaising with local high schools so that support is provided for Y6 pupils as they prepare to 
transfer and with pre-schools for children transferring to Reception 

 Liaising with external agencies including the LA’s support , Educational Psychology Services, 
Health and Social services and voluntary bodies 

 Co-ordinating and developing school based specialists and outreach services 
 
 
Identification and Assessment Procedures 
 
A small number of children will already have had their needs identified prior to joining the school 
and their support will be established based initially on transition information.   
Research shows that early identification of special educational needs is essential to ensure the best 
possible outcomes.   All children at St. Pancras participate in early years screening assessments and 
throughout the school regular detailed rigorous assessments procedures are overseen by class 
teachers.  The assessment outcomes are analysed and reviewed at regular pupil progress meetings, 
which enables us to identify children with potential Special Educational Needs.  As a staff we have a 
specific referral cycle (Appendix B) for the assessment of individual needs when concerns are raised 
by class teachers (Appendix C).     
 
The class teacher informs parents at the earliest opportunity to alert them to concerns and to 
attempt to enlist their active help.  The SENDCo provides support to the class teacher in the 
assessment and monitoring of a child’s progress.  The SENDCo works closely with the child, parents 
and school staff in planning an appropriate programme of support and intervention, as required. 
 
Reasons for a child being added to the SEND register may include the fact that he/ she: 
 

 Has a Special Educational Need or Disability that requires teaching strategies or support that 
is ‘additional to and different from’ that provided within the differentiated curriculum 

 Makes little or no progress, even when teaching approaches are targeted particularly in a 
child’s identified area of weakness 

 Shows signs of difficulty in developing literacy or mathematics skills which result in poor 
attainment in some curriculum areas 

 Presents persistent emotional or behavioural difficulties which are not improved by the 
behaviour management techniques usually employed in the school 

 Has a sensory or physical problem and continues to make little or no progress, despite the 
provision of specialist equipment 

 Has communication and/ or interaction difficulties and continues to make little, or no, 
progress 

 
The SEND process 
 
The process: 

 Encourages the participation of pupils and their families 

 Integrates the work of education, health and care providers 

 Follows a cyclical graduated approach 
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A Graduated Approach to SEND Support/ Provision (Appendix D) 
 

1. Quality First Teaching- is identified as a ‘wave one’ provision providing a universal approach 
accessed by all children 

2. Targeted pupils – are identified on the class profile and appropriate ‘wave two’ 
interventions are provided by the classteacher/ HLTA/ TA.  SENDCo provides support in 
assessment/ monitoring children’s progress and identifying barriers to learning.  It may be 
appropriate after continued support for a child’s name to be added to the SEND register.  

3. SEND Support- the majority of children on the SEND register will be in this category.  
Children will be supported by the SENDCo in developing their own one page profile and this 
information will be incorporated into an individual profile outlining their strengths, 
identified needs and strategies to best support their learning.   This will be shared with 
parents/ carers and they are welcome to collaborate their ideas too.  The children on the 
SEND register will access ‘wave three’ specialised interventions as required and this 
information will be included on their individual school support plans.  The teacher, 
supported by the SENDCo, will set specific targets that will be reviewed on a termly basis.  
Advice of external agencies is sought as appropriate to meet individual needs. 

4. Education Health Care Plan (EHCP)- in a small number of cases where a child has high level, 
complex needs with little progress having been made following interventions and support 
from professional agencies,  it may be necessary to seek further assessment of a child’s 
needs.  This is accessed through a referral to the Local Authority requesting an Education 
and Health Care needs assessment.  The SENDCo would work collaboratively with parents, 
staff and professionals to co-ordinate a planned program of support for an individual child 
with an EHCP.    

 
Intervention 
 
The SENDCo and the child’s class teacher will decide on the action needed to best support the child 
in response to previous assessments.  This may include: 
 

 Different teaching approaches 

 Access to different learning materials or specialist equipment 

 Access to small group or individual support, which may be in the classroom or children being 
withdrawn for targeted interventions 
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 Staff training on effective strategies, developing knowledge and specific intervention 
delivery 

 External specialist interventions e.g. Speech Therapist, County Inclusive Support Service 
 
The effectiveness of interventions and its impact on pupil progress is reviewed regularly.  This forms 
part of pupil progress meetings, with class teachers and SENDCo working collaboratively to evaluate 
the impact and plan next steps.  This is recorded for each year group on their class profiles and SEND 
provision maps.  Parents/ carers will continue to be consulted and kept informed of the action taken 
to support their child and any outcomes.  Parents/ carers will be invited to meet regularly with the 
class teacher to discuss individual learning targets and progress on a termly basis.  Where a child has 
an EHCP, there will also be formal reviews undertaken annually which any professionals supporting 
the child will be invited to attend. 
 
When reviewing children’s continued successful progress and planning next steps there will be 
occasions on which it would be then appropriate to remove their name from the SEN support 
register.  The child’s progress will continue to be monitored through the whole school assessment 
and tracking process and they can be reviewed by SENDCo again should concerns be raised.   
 
Partnership with Parents/ Carers 
 
Our School SEND information report can be found on the school website.  This contains a detailed 
overview for parents on SEND arrangements and provision throughout the school.  We actively 
encourage parents/ carers and children themselves to engage in all stages of the SEND process.  We 
take account of the wishes, feelings and knowledge of their individual needs.   We have regular 
meetings to share progress and encourage active involvement in the decision-making process 
relating to the education of children with special educational needs and disabilities.     
 
Tests 
 
SENDCo will provide support and advise to classteachers regarding testing arrangements following 
government guidance.  This may include accessing adapted materials such as enlarged text or 
specialist coloured paper.  Reasonable adjustments to be made including a reader or scribe, sitting in 
a small group/ 1:1, rest breaks or additional time. 
 
Monitoring and evaluation 
 

 The SENDCo carefully monitors and reviews the provision we offer to pupils with identified 
SEND.  This is achieved through pupil progress meetings, lesson obserations/ work scrutiny, 
regular reviews of school support plans, provision maps and interventions. 

 There is an identified SEN governor who supports the SENDCo to monitor attainment and 
progress of pupils with SEN. 

 The SEND policy and SEND information report are reviewed annually 
 
Transition 
Staff understand how difficult it can be for children, and parents/ carers, as they move into a new 
class or new school.  Therefore enhanced transition arrangements according to the individual needs 
of a child can ensure this process runs as smoothly as possible.  This may include: 
Pre-school arrangements 

 Additional visit by SENDCo to pre-school environment and liaison with key worker 

 Meetings prior to joining the school between parents/ carers, teacher, SENDCo and any 
professionals involved 
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 Additional transition visits to school environment for child and parent/ carer 

 Photographs of staff and facilities for parents to share at home 
In school class to class  

 Teachers to discuss individual needs of pupils with new teacher 

 SENDCo to ensure all information and updated support plan is shared  

 Additional visits to new classroom 

 Transition work e.g. profile as an opportunity to share expectations, what works well and 
any fears 

 Photographs of staff and class can be provided 
High school  

 SENDCo to liaise directly with high school SEND team to discuss individual needs 

 Where appropriate additional visits can be organised 

 SENDCo can organise a meeting with parents/ carers to assist transition where appropriate 

 School staff to provide regular opportunities to reflect upon transition with individual pupils 
to ensure they have a chance to talk through any expectations or worries 

 
 
Training 
The SENDCo makes an annual audit of training needs for all staff taking into account school priorities 
as well as personal professional development.  The Head of School/ SENDCo takes responsibility for 
prioritising the training needs of staff. 
 
Resources 
The provision for SEND is funded through the main revenue budget for the school.  High Tariff Needs 
Funding (HTNF) is available to apply for on a termly basis by the SENDCo for children with severe and 
complex additional needs. 
 
The SENDCo is responsible for the operational management of the specified and agreed resourcing 
for special needs provision within the school .  This is overseen through support plans and provision 
mapping. 
 
The Head of School informs the governing body of how the funding allocated to support Special 
Educational Needs has been deployed. 
 
Dealing with complaints 
The school’s complaint procedures are set out in the complaints policy.  The child’s classteacher and 
SENDCo will work closely with parents and carers at all stages in his/ her education and should be 
approached in the first instance where concerns occur. 
 
Should a complaint remain a concern after following the standard school procedures parents or 
carers can request information from the school regarding next steps for an independent 
disagreement resolution. 
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Appendix A 

Overview of Roles and Responsibilities 

Teachers 

 Responsibility and accountable for pupil progress and development  

 Deliver quality first teaching, differentiated for individual pupil’s needs 

 Clear analysis of pupil’s needs when referring to SENDCO 

 Responsibility for planning appropriate work for the pupil’s on a daily basis 

 Ensuring that time is allocated during the week for class teacher to work directly supporting 
pupils with SEND 

 Where interventions involve group or 1:1 teaching away from the class, teacher still retains 
responsibility for the pupil 

 To plan & assess the impact of support and interventions and how they can be linked to 
classroom teaching 

 Close liaison with TA and SENDCO to monitor impact of interventions 

 Reviewing and setting support plan targets- shared termly with parents 

 Annual report to parents 

 Contribution to annual reviews for statemented/EHC pupils 

 Termly Parents Evenings to review pupil progress 
 

TA/ HLTA 

· To liaise with classteacher & SENDCO on pupil progress 
· To deliver interventions as advised including guidance from outside agencies such as speech 

therapists or physiotherapists 
· To provide support linked specifically to pupil profile and support plan 
· To keep records of attendance to interventions, work completed and pupil progress 
· Contribute to target and profile reviews 
· Attend/ contribute to Annual Reviews 
· Join year team working profile meetings 

The SENDCo- working closely with Senior Management, Teaching and Support staff should: 

· Ensure teachers are clear on how best to support vulnerable pupils 
· Work alongside teacher when deciding if pupil has SEN 
· Early discussion with pupil & parents to develop a good understanding of pupil strengths / 

difficulties, parents concerns and agreed outcomes/ next steps 
· Leading review meetings with parents 
· Oversee SEN interventions-ensure they match needs & desired outcomes, monitor/ assess 

impact including observations 
· Review impact of interventions on progress at agreed date, parent & pupil views taken into 

consideration and support revised accordingly.  Parents should have clear info about the 
impact of support (annual reviews with LA for statement/ EHC) 

· Supporting staff to maximise learning/ support to ensure SEN pupils achieve their full 
potential 

· Train staff on delivering interventions  
· Termly data analysis of SEN progress 
· Liaise with professionals and inform parents of involvement in specialists.   
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· Support classteacher in further assessments of child’s strengths and weaknesses, in problem 
solving and advising on effective implementation of support 

· Referral for EHC plans/ onward agencies 
· Regularly update provision maps 
· Strategic development of SEN policy & provision 
· Day to day operation 
· Co-ordinating provision 
· Designated teacher for Looked After Children (CIC) 
· Liaising with SENDCo’s at early years providers & next providers / High Schools for transition.  
· Keep SEN records up to date 
· Apply for high tariff top-up funding 
· Establishing pupil profiles and monitoring support plan target setting 

Head of School 

Has the responsibility for the day to day management of all aspects of the school’s work, including 

provision for children with SEN.  The head teacher should keep the governing body informed and 

work closely with the school’s SENDCo. 

Governing Body 

Is responsible for ensuring that the school fulfils its statutory duties.  It will establish and review this 

policy having regard to the Code of Practice on the identification and assessment of special 

educational needs.  It will hold the Head of School to account for the provision of children with 

SEND.  It will ensure that governors receive appropriate training to fulfil their roles. 

An SEN governor will be appointed by the governing body.  They have a responsibility to liaise 

regularly with the SENDCo about developments in SEND.  Monitoring should be undertaken so that 

statutory requirements for meeting SEND within the school are met. 

The Local Authority 

Have a responsibility to consult with parents with regards to policy development and ensure access 

to information through their local offer.  Where an Education Health Care Plan referral has been 

submitted they must engage parents by ensuring they have an opportunity to contribute their views 

and any relevant information.  Therefore, consulting with parents regarding the content of an EHCP. 

https://www.suffolk.gov.uk/children-families-and-learning/send-and-the-local-offer/  
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Appendix B 

                           SEN Referral Cycle 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

Step 1- Child is identified as making 

less progress than peers or slower 

progress.  This will be part of teacher 

assessment cycle and year group 

profile meetings. 

 

Step 2- SEN referral  form 

completed fully by class teacher. 

This needs to be  discussed with 

parent  including explaining the 

following steps so they are fully 

informed.  Prior to giving to 

SENDCo.   

Step 3-  SENCO becomes involved: 

 Pupil observation in class 

 Discussion with pupil 

 Individual assessments 

 

Step 4- SENDC0 will 

provide initial advice to 

class teacher regarding 

appropriate strategies for 

support and intervention, if 

required. 

 

Termly support plan reviews and 

SENCO meeting with parents 

should continue as required. 

Step 6- Agree a review date 

for the following term when a 

decision will be made as to 

whether the child will be placed 

on the SEN register. 

Step 7-  Pupil profile 

created with child by 

SENDCo.  Teacher to 

establish support plan 

targets and share with 

parent/ pupil. 
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Appendix C 

SEN REFERRAL FORM 

Name of Child  D.O.B  Class   

Date  Class teacher   

NATURE OF CONCERN (Please tick the areas of concern below) 

Behaviour  Medical  Self esteem  

Fine Motor  Phonics / decoding  Confidence  

Gross Motor  Writing  Other  

Receptive language  Comprehension  

Expressive language  Processing  

Numeracy    

 

Have parents agreed to this referral?  yes / no 

Last hearing test:  Last vision test:  

Specific factors hindering pupilôs educational development (please highlight) 

Learning Skills 

 Attention to task 

 Comprehension of tasks 

 Completion of tasks 

 Interest in tasks 

 Age appropriate skills 

 Confidence in attempting tasks 

 Gross/ Fine motor skills 

Responses to Teaching Style 

 Ability to work well in a group 

 Ability to take responsibility for own work 

 Motivation 1:1 

 Maintenance of motivation in group/class 

 Working independently 

 Organisation of possessions 

 Asking for help 

Social Skills 

 Relationships with other pupils 

 Relationships with adults 

 Attention seeking/ withdrawn 

 Co-operation 

 Self-control 

 Play times 

 Attendance 

 Home/ school co-operation 

Subject competence 

 Speech  

 EAL (first language …………………….) 

 Listening 

 Reading 

 Comprehension 

 Writing 

 Spelling 

 Numeracy 

 Other 
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What is already being done to support the child? 

 

ü       
 

ü      
 

ü     
 

ANY OTHER RELEVANT INFORMATION? 

 

 

 

 

 

Appendix D  

 

To be completed by SENDCo Date received: 

Actions taken: 

 

 

 

Support provided: 

 

 

Review: 
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